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Abstract: The traditional perception of reading as a receptive skill has undergone changes with 
the advent of Cognitivism and reading is now looked upon as a mental activity in which many 
elements of language like words, meaning and structures are at play to derive sense of what is 
being read. Developing Reading skill/habit in a Second Language/Foreign Language acquisition 
context is very detrimental because it is a door through which the learners get ample exposure to 
those elements of the Target Language which play a vital role in acquiring/developing the other 
macro skills like Listening Speaking and Writing. The paper examines the changed perceptions of 
Reading In the light of the cognitive and neuro-linguistic approach to reading skill and how 
reading can be fostered through a couple of motivating and eduatining techniques in ESL 
classrooms. 
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Introduction  
The major purpose of teaching and learning a 
Target Language (TL) is to ensure the students‘ 
command over the four skills, namely- Listening, 
Speaking, Reading and Writing (LSRW). So, in a 
language learning or teaching program, the main 
objectives of the learners and teachers have to be 
providing, creating and exploiting chances for 
maximising acquisition of the skills in TL in such a 
way that the learners are well equipped to use them 
to meet various personal and professional needs in 
their actual life. 
Among the four macro skills of English, 
Reading deserves a sacrosanct consideration and 
greater weight as it is a building block in the 
process of learning a second or foreign language. In 
simple terms, Reading Skill in English is defined 
(Grellet, 2001) as ‗extracting the required 
information from a written text as efficiently as 
possible‘ (p.3).The main ways of reading are 
skimming, scanning, extensive reading and 
intensive reading. Reading Skill (Munby, 1978) 
involves a variety of sub-skills which can be listed 
as follows. 
 Recognising the script of a language  
 Deducting the meaning and use of 
unfamiliar lexical items 
 Understanding explicitly and implicitly 
stated  information 
 Understanding conceptual meaning 
 Understanding the communicative value 
(function) of sentences and utterances. 
 Understanding relations within the 
sentence 
 Recognising indicators in discourse 
 Identifying the main idea 
 Distinguishing the main idea from the 
support details 
 Skimming  
 Scanning for specific information 
 Transcoding information to diagrammatic 
display 
Reading as an input skill 
Many ESL/EFL studies (Wallace, 1992) have 
shown how the language skills are interrelated and 
mastery of one skill productively influences the 
acquisition of other skills. The casual exposure to 
words and structures in print introduces learners to 
new language inputs and/or reinforces the language 
inputs they have acquired and extensive reading 
concretizes them further. Thus, vast reading 
provides enough opportunities to acquire/fossilise 
significant amount of language inputs without a 
feeling of learning or being taught language 
components like grammar, vocabulary or syntax.  
Till 1970s, Reading & Writing were 
conceptualized as separate but related language 
skills. The former is said to be the key input skill to 
provide with the vocabulary, syntax, schematic 
knowledge, thinking and other high order skills, 
and collocational/colligational awareness which are 
critical to other skills, especially the writing skill. 
The linguistic, cognitive and edutaining benefits of 
reading can be illustrated as follows. 
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Perceptions on reading skill 
Studies on Reading as a skill underwent many 
evolutionary stages and it first focused on method, 
then, on content, and later, on meaning 
construction. Researches to reading and writing 
took a paradigm shift with the advent of 
Constructivist theories because it started to 
consider writing and reading as meaning-making 
activities (Anderson, 1991). The exponents of 
constructivism argued that when people write and 
read, meaning is continually in a state of becoming. 
The mind anticipates, reverts, and constructs 
temporary impressions that frequently change and 
grow as meaning is finally being evolved/derived 
(Langer and Applebee, 1986). Language, syntax, 
and structure are all at play as texts-in-the-head and 
texts-on-paper develop. Because writing and 
reading involve the development of meaning, both 
were conceptualized as composing activities in the 
sense that both involve planning, generating and 
revising meaning - which occur recursively 
throughout the meaning-building process as a 
person's text world or envisionment grows. Based 
on  this observation, Nuttall (1996)  considers the 
writer is as a reader and vice versa. 
The ultimate goal of teaching reading skill 
to ESL learners should be to take them to a stage 
where reading becomes an act of enjoyment and 
aesthetic pleasure for them. Gambrell (1996) 
specifies six factors that affect students‘ motivation 
to read: the teachers as an explicit reading model; a 
book-rich classroom environment; opportunities for 
choice; opportunities to interact socially with 
others; opportunities to become familiar with lots 
of books; and appropriate reading related 
incentives. Thus, an ideal English language teacher 
takes care of these factors which affecting students‘ 
motivation to read to a remarkable extent. 
Reading and writing  
If writing can be deemed as an act of transferring 
knowledge in print, reading can be looked upon as 
a key for it. To phrase it another way, reading is the 
crucial key to open a door to the vast repertoire of a 
language spread across vocabulary, grammar, 
sentence structures etc. Collins (1995), in his 
research on the interrelationship between reading 
and writing skills, reported that students who wrote 
well also read well, and that the converse was true. 
McGinley (1992) also observed that better readers 
are better writers. 
In 1983, Stotsky in her studies examined 
the mutual correlation between reading and writing 
and showed that "better writers tend to be better 
readers (of their own writing as well as of other 
reading material), that better writers tend to read 
more than poorer writers, and that better readers 
tend to produce more syntactically mature writing 
than poorer readers" (p. 636). (Langer and 
Applebee, 1986)  undertook another study in which 
the learners were provided with additional reading 
materials/experiences in place of explicit grammar 
instruction or extra practice for writing skills and 
found that  these experiences were as beneficial as, 
or more beneficial than,  pure/rule –bound 
grammar study or extra writing practice. In fact, 
providing children with opportunities to read 
different genres of writing helps them in getting 
exposed to a variety of structures which they, in 
turn, internalize as a part of their competence in the 
Target Language (TL). 
The above studies have accentuated 
reading and  writing  as more highly related and 
mutually supportive/  composing processes than as 
isolated skills and behaviours, and they can  
reciprocally impact, reinforce  and enrich  the 
development of each other , and also of thinking 
skills. Writers/speakers are conspicuously 
influenced by what they have learned about 
language, structure and style from the texts they 
have read. They also tend to build upon, to a 
considerable extent, the ideas that they came across 
in their reading while   generating and synthesizing 
ideas for writing. Not only does reading help 
learners of a language be effective writers/speakers 
but also good and efficient readers because there is 
a supportive, interactive and give and take 
relationship between reading and other macro skills 
in English. So, being a good writer without being a 
good reader is a near impossible proposition in the 
context of learning a language. 
Practical measures to promote reading skills in 
English 
Reading being very detrimental to the development 
of other skills and general success in learning, ELT 
teachers at all levels have to take specific care in 
fostering the reading habits of students by 
motivating them to read and arranging a host of 
activities in which reading skill development is 
targeted in a better and focused way. Though the 
teachers can devise/improvise techniques of their 
own catering to the needs /levels/ tastes of their 
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Post reading interactive sessions 
Assigning /suggesting a few works/stories for 
students to read and having interactive sessions on 
what they have read on a regular basis is a great 
effective way to motivate reading and develop the 
related skills. Teacher may begin with guided 
questions such as, "Describe your favourite 
character and why you like him/her. What does this 
story remind you of?" or "Describe an interesting 
event. Explain why you think someone should or 
shouldn't read this story."  
It‘s worthwhile to set up a book club or 
"café" with snacks and beverages, and have the 
group meet in comfortable place if possible. This is 
an opportunity for students to be an expert and to 
be influenced by peers who have enjoyed a 
different book. If students learn to love reading, 
then they will do it more often and eventually 
become fluent readers in English who will be able 
to continually gain vocabulary and concepts from 
what they read. 
Collection of abridged versions 
Setting up a section for abridged versions of world 
classics and suggesting a few books for young 
learners to start reading is another step. Reading 
becomes fun and a rewarding entertainment when 
learners are initiated into it through proper 
guidelines. As many classics have a distinct story 
line and captivating style of narration, the abridged 
versions of them are the best choice to ignite 
further and voracious reading habits in learners. 
Audio /video book libraries 
With the advent and spread of technological 
innovations to all walks of life and learning, even 
the mode of reading has undergone changes. 
Though audio/video books can‘t be deemed as a 
substitute for reading, they can be used as powerful 
supplement to promote reading habit and to 
integrate all the skills in an ELT classroom. The 
teacher can ask students to prepare/create/collect 
audio/video presentation of the literary works they 
have read and discuss how far reading a book and 
listening to its audio are different in terms of effect 
and experience. 
Creating a readers’ blog 
Since digital/hypertext has become so popular and 
widespread, setting up a reader‘s blog for ESL 
students in the class will be a great tool in 
motivating them to read. The teacher can ask the 
students to post the title of the story they have read 
in a week and even write a few lines about the story 
to encourage other to read the same. The teacher 
can easily post link to any work of 
importance/interest for learners to read without the 
difficulty of giving print copies. The difficulty of 
checking the meaning of every difficult word and 
the consequent demotivation can easily be avoided 
by hyper linking the text or creating shortcut to any 
online dictionary. 
Descriptive vocabulary log 
A Descriptive vocabulary log implies asking the 
students to maintain a book in which the students 
have to list names of the characters of the works 
they have read and the adjectives used in to 
describe them. The main aim of the DVL is to 
motivate reading habit along with developing a rich 
descriptive vocabulary in students. This activity 
can be tailored like including catchy expressions, 
idiomatic phrases or other of lexical importance 
depending on the  user needs and levels. 
Five minute story 
This, as  an activity intended to cultivate reading 
habit among learners of all levels , can be adopted 
across leaner needs and background. From my own 
personal experience, it has helped much in 
developing reading skills of learners of all kinds 
and in concretising the new  vocabulary they came 
across in reading the story. The activity consists of 
one student narrating a story he /she read recently 
to the rest of the students in three-four minute ad 
followed by a few questions from the listeners. As 
it is done every day, each student in the class gets a 
turn and the best story teller will be voted/decided 
by the teacher and given a prize. Apart from 
fostering a good reading habit , it helps in 
integrating all the four skills and achieving better 
learning outcomes. 
Text to action show 
This activity aims at indirectly promoting students‘ 
habit and motivation level in reading by creating a 
fun rich environment in the class room. The teacher 
brings a selection of some  well-chosen short 
stories/one act plays/scripts and distributes them to 
a group of five/six students. The students have to 
read them and get ready with a short mime 
reflecting the spirit of the text. Depending upon the 
group‘s success in driving them home to the 
viewers in the class, teacher may give points and 
declare the winner. The activity can be done on a 
periodic basis.  
Read between the lines 
Critical literacy, the practice of exploring and 
discussing the underlying assumptions in texts or 
works in other media, is a powerful tool for helping 
boys and girls ―read‖ their world – for example, 
helping them become more aware of how various 
texts portray individuals, groups, and situations. 
The work involved in critical literacy makes sense 
to students at a high level and appeals to their 
enjoyment in figuring things out. The teacher, 
depending on the level and taste of his/her students, 
can make a judicious selection of a few quotes 
from literary/non-literary texts and ask the students 
to decode the inherent meaning deftly concealed 
within the lines. 
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Words to canvas 
Many learners love to be creative when it comes to 
drawing, and illustrations add visual imagery to 
stories. Find a fable, fairy tale, or other short story 
or even poems suitable to the intellectual and 
linguistic level of your students and ask them to 
illustrate the text/character/images in any visual 
form they like. Let the learners write a few 
sentences that tell about this picture. 
Class Journals 
Setting up a class/wall/e- journal for publishing the 
creative writing of the students can be a great 
motivating tool to promote reading as well as 
writing skill of ESL students. Students always like 
to read works written by their classmates. If the 
teacher gives precise instructions on the ways and 
items for the journal, it could work wonders in the 
overall skill acquisition of ESL students. 
Reading interest inventories 
Understanding the reading preferences/tastes of the 
students is very important in motivating them to 
read. A teacher can gain a lot of insight from the 
day-to-day interaction with students and by 
observing symbols and pictures on their clothing or 
notebooks. Another way to try is to conduct a 
formal survey of student interests. There are many 
readymade/well designed reading inventories that 
may work with some students. In my experience 
with focus groups on the literacy development of 
ELL students in high school, we interviewed many 
small groups of ELL students, and found books 
about the subjects relating to their interests. When 
books of their interests were available for reading, 
it had a marked positive impact on promoting and 
improving the students‘ reading skill. 
Sparking interest with apt pre-reading tasks 
Pre-reading activities are very important in 
activating student interest and background 
knowledge before reading. It can also be helpful to 
show a movie on a topic before reading so that 
students are familiar with the content or story 
before tackling the reading. Many teachers save the 
movie for a treat after the reading and discussions 
have been completed, but ELL students can benefit 
from making connections back to the movie while 
they read the story. However, the film version of 
the book should be seen as a complement rather 
than a substitute. 
It is also important to expose students to a 
variety of literature by reading to them regularly. 
This works with all ages, and adolescents may 
particularly enjoy this because they are not read to 
often. Having audio books available is also an 
excellent resource, especially in conjunction with 
reading a book. 
 
Help students know what to do with unknown 
words 
Students will come across unknown words while 
reading. Some of these words may just be 
figurative and not imperative to comprehension, 
but some may be key vocabulary words. Teachers 
should take care to guide students on how they can 
develop strategies for handling unknown 
vocabulary and reducing interruptions to their 
reading. The temptation is to stop and look up each 
word. Teachers can demonstrate how students can 
determine the importance of the unknown word 
through structural clues. If the word is in a string of 
commas, it may be a descriptive word that is not 
necessary for comprehension. However, if it is a 
noun — especially a repeated noun — students 
may want to spend time figuring it out. Teaching 
students how to use context clues can also be a 
valuable tool for reading comprehension.  
Facility for self-selecting reading materials 
Research has shown that students learn to read well 
when they are engaged in reading materials that are 
not only at appropriate English proficiency level 
but are also interesting and relevant to them. The 
way to do this is through educational 
methodologies that are constructivist in nature. 
ESL teachers and teacher-librarians need to allow 
the students more freedom and control over their 
own learning. The best way motivating ESL 
children to read is to allow them making their own 
choice to self-select their reading materials to 
satisfy their interests. Traditionally, ESL teachers 
or teacher-librarians select books for ESL children 
tread. They often feel that ESL children are unable 
to self-select reading materials due to their limited 
English language proficiency.  
Setting up a supportive environment for reading 
A supportive environment is a key factor in 
learning a second language .A supportive 
environment includes: 
• Having access to good teaching 
• Developing an effective ESL learning program 
• Providing high quality children‘s collections that 
support ESL self-selected reading 
• Creating a safe, comfortable, and stimulating 
physical ESL reading area 
• Promoting a positive mental environment 
The only way to improve reading skills is to do a 
lot of reading, and most people will only do a lot of 
reading if they enjoy it and the environment for 
reading is systematically set and arranged. 
What's in the news? 
Newspapers are a form of daily communication 
with the outside world, and provide lots of learning 
activities for children. A few of the newspaper 
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based activities to motivate students to read can be 
as follows. 
 Clip out an interesting news story and cut 
the paragraphs apart. Ask your learners to 
read the paragraphs and put them in order. 
 Ask the students to read a short editorial 
printed in your local newspaper and to 
underline all the facts with a green pencil 
and all the opinions with an orange pencil. 
 Have your students pick a headline and 
turn it into a question. Then he/she can 
read the article to see if the question is 
answered. 
 Pick out an interesting article from the 
newspaper and ask one student to 
summarize the article to you orally. 
 Many newspapers publish materials 
especially written for children and young 
learners, and some newspapers publish 
weekly columns for children, as well as 
tabloids and summer supplements written 
by educators. Conduct a weekly quiz 
based on any of the pre-decided area in a 
newspaper.  
Conclusion 
The traditional perception on reading as a receptive 
skill has undergone changes with the advent of 
cognitivism and reading is now looked upon as a 
meaning making activity between the reader and 
the text. Moreover, it is said to be an input skill 
detrimental to the development all other macro 
skills, especially writing which depends much on 
the schema of the learners. Reading is the key with 
which  the learners can open their  wide and vast 
door to the rich repertoire of any language and 
gives them plentiful opportunities to get exposure a 
an indefinite chunk of linguistic structures and 
vocabulary for developing the rest of macro and 
micro skills in the target language. So it is pertinent 
that ELT teachers take care of motivating their 
learners to read in English as an easy and effective 
step to help them master the language. 
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